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CHAPTER I 
INTRODUCTION 
Purpose.-- The purpose of this study is twofold: 
(1) to present in concise form the major findings of the 
structural grammarian in relation to parts of speech; and 
(2) to provide exercises illustrating how this material 
can be presented to students. 
Justification.-- Many English teachers employ little 
if any of the current research about structural grammar 
because they have been unable to study these findings. 
Many textbooks, manuals, and periodical articles deal with 
"the new grammar," but give little insight concerning how 
to put this information into an organized whole and how to 
adapt it for classroom use. Because the published material 
is geared to the high-school student, the junior-high-
school teacher must modify high-school linguistics and 
reorganize it for presentation to the seventh, eight~, or 
ninth grader. This study attempts to present a clear, 
organized explanation of structural grammar and to present 
a series of exercises illustrating how this material can 
be presented to students. 
-1-
2 
Scope and delimitations.-- The scope of this project 
is narrow. It attempts to answer one question, What can 
the linguistic scientist contribute to our knowledge of 
parts of speech? The emphasis is on: (1) analysis of 
parts of speech; and (2) exercises based on this analysis. 
Some materials concerning how spelling and vocabulary can 
be integrated with a knowledge of what makes a word a noun, 
a verb, an adjective, or an adverb are included with the 
discussion of parts of speech. The lessons accompanying 
each section serve mainly as guides for the English teacher. 
The project is not an attempt to present all aspects about 
structural grammar; for example it does not include 
clauses, phrases, sentence construction, or sentence con-
nectors. 
Procedure.-- The workbook has four major divisions: 
(1) nouns and pronouns; (2) adjectives; (3) adverbs; and 
(4) verbs. Each division contains three sections: 
(1) explanations of concepts; (2) problem areas; and 
(3) illustrative exercises. The workbook is self-contained, 
in that it has its own Table of Contents, Bibliography, and 
Appendix. 
Definition of terms.-- The following terms appearing 
frequently in the workbook are defined as follows: 
3 
Parts of speech. Classes of words that "are marked 
by characteristic forms-in English, suffixes and pre-
1/ 
fixes for the most part. u-
2/ 
"They serve as signals"-Function words. for parts 
of speech words. Noun-determiners (!, ~' ~' etc.) 
mark nouns; qualifiers (quite, rather, ~' etc.) 
mark adjectives and adverbs; and auxiliaries (has, 
had, have, was, etc.) mark verbs. 
---
Lexical meaning. '~e shall call the kind of meaning 
associated with the separate words lexical meaning, 
because it is the kind of meaning that is described 
3/ 
in a lexicon or dictionary."-
Structural meaning. "When morphemes (or words) are 
organized into utterances, a new kind of meaning 
4/ 
emerges.--This we shall call structural meanin,."-
5 
Base form. "The 'centers' of English words,"- which 
can take prefixes or suffixes. They are words in 
their own right and are expandable into other words. 
1/Pau1 Roberts, Patterns of English, Harcourt, Brace and 
Company, New York, 1956, p. 21. 
2/Ibid., p. 294. 
--
3/W. Nelson Francis, The Structure of American English, The 
~onald Press Company, New York, 1958, p. 227. 
_!t/Ibid., p. 228. 
5/James Sledd, A Short Introduction to En~lish Grammar, Scott, 
Foresman and Company, Chicago, 1959, p. 6 . 
" 
4 
For example: "kind" can be made into "unkind" by the 
addition of the prefix "un"· and can be made into , -,
"unkindness" by the addition of the suffix, "ness." 
~· Not a word in its own right, but can be made 
into a word by the addition of prefixes or suffixes. 
For example: "diet" is a root which can be made into 
the word, "contra.2!.£!ion," by the addition of the pre-
fix, "contra" and the suffix, "ion." 
Inflection. An ending "which adapts a word to a 
grammatical function without changing its lexical 
1/ 
meaning."- For example: When we add the plural 
inflection -_! to the noun, "house," (house_!) we have 
merely made "house" plural; we have not changed the 
meaning of the word. An inflection is the final end-
ing which can be added to a word. 
Derivational suffix. "Derivational suffixes precede 
inflections; derivational suffixes commonly (not 
always) cha~7e the class of the form to which they 
are added."- For example: "Teachers" is a noun 
created by the addition of the derivational suffix, 
".!!:!/' to the verb, "teach." Note that the deriva-
tional suffix precedes the plural inflection, "s." 
1/W. Nelson Francis, op. cit., p. 593. 
2/James Sledd, op. cit., p. 207. 
CHAPTER II 
REVIEW OF RESEARCH 
Since structural grammar is a comparatively new field 
of study for the English curriculum the review of research 
attempts to answer three basic questions: (1) what is the 
relationship between grammar and the total language arts 
program? (2) what is grammar? (3) how does structural 
grammar differ from traditional grammar? 
1. Structural Grammar and the Language Arts 
Program 
In personal contact with the chairmen of the English 
departments {junior high school level) in the towns of 
Newton, Wellesley, and Needham, Massachusetts, this writer 
discovered that grammar, composition, and literature occupy 
equally important phases of each school's curriculum. Gram-
mar in these three communities, and undoubtedly in most 
American communities, plays a major role in the English pro-
gram. Unanimous in their agreement about the reason for 
teaching grammar, these program chairmen stated (generally) 
that because language is an instrument for communication, 
an understanding of the origin, growth, and structure of 
-s-
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English is basic to a student's education. 
To implement this philosophy of language study, 
structural grammar attempts to facilitate the student's 
awareness of three understandings about language: (1) 
speaking and writing differ; (2) language changes; (3) ap-
propriateness is the standard for good language. 
1/ 
As Loban- states about these three understandings: 
"These are insights needed by the teacher 
in selecting and organizing instruction; they are 
understandings needed by the learner who must 
live with flexible standards and suit his speech 
and writing to the occasion. On this foundation 
a selective program may be built." 
The descriptive or structural approach to grammar has 
the advantage of forcing the student to make language dis-
coveries on his own. Thus, the inductive method, in which 
students study a wealth of examples and make their own 
generalizations, is basic to the study of structural gram-
mar. A conscious awareness of the structure of their 
native tongue should be the foundation upon which a student 
can build facility in reading, writing, speaking, and 
2/ 
listening. However, Sledd- cautions: 
"Unfortunately there is no substantial body of 
experimental evidence that a conscious, 
!/Walter tbhan, Teaching Language and Literature, Harcourt, 
Brace and World, Inc., New York; 1961, p. 547. 
2/James Sledd, A Short Introduction to En~lish Grammar, 
~cott, Foresman and Company, Chicago, 195 , p. 6. 
organized knowledge of the structure of English 
makes the students speak or write better." 
1/ 
Perhaps Roberts- is right when he philosophizes: 
"It is not to be expected that study of the 
grammar, no matter how good a grammar it is 
or how carefully it is taught, will effect any 
enormous improvement in writing. Probably the 
improvement will be small and hard to demon-
strate and for the large number of students who 
lack the motivation or the capacity to learn to 
write, it will be nonexistent. But even these 
students can learn the grammar and it is valu-
able for them to do so. For grammar is the 
heart of the humanities, and like other human 
studies its ultimate justification is what it 
informs the mind and teaches its own uses." 
2. What is Grammar? 
7 
The first hurdle to be cleared is defining exactly 
what is meant by the term, "grammar." To many it has vari-
ous levels of meaning which contribute heavily to the cloud 
of uncertainty and ambiguity surrounding it. "Sometimes 
it means good usage, or a command of conventional English 
2/ 
usage."- When taught in this manner, the teacher attempts 
to inculcate certain generally accepted English construc-
tions, such as: he doesn't, instead of he don't; or between 
you and me, rather than between you and I. There is a vast 
1/Paul Roberts, "Linguistics and the Teaching of Composi-
tion," English Journal (May, 1963), 42:335. 
2/Angela M. Broening, The English Language Arts in the 
~econdary School, Appleton-Century-Crofts, Inc., New York, 
1956, p. 335. 
cleavage between grammar and usage. In fact, this is an-
other area of embittered controversy, which it is not the 
province of this research to explore. To other teachers 
of English "grammar" implies "a systematized knowledge oL· 
theory of the structure of the English language, and 
1/ 
especially of the English sentence."- This leads to in-
struction in the relaeionship between subjects and predi-
2/ 
cates or pronouns and their antecedents. As Broening-
points out: 
"English usage (accepted constructions) is one 
thing and grammatical theory (descriptions of 
the word forms and the word order which expresses 
the relationships among words) is another. Usage 
and grammar raise different kinds of teaching 
problems and should not be confused just because 
some individuals use these terms anonymously." 
3/ 
Francis- defines grammar as "the organization of 
words into various combinations, often representing many 
4/ 
8 
layers of structure." Roberts- reinforces this definition 
when he states that one of the most important reasons for 
studying descriptive linguistics and teaching it to our 
students is: 
1/thid. 
--
2/Ibid., p. 356. 
3/W. Nelson Francis, The Structure of American English, 
The Ronald Press Company, New York, 1958, p. 3o. 
4/Paul Roberts, Patterns of English, Harcourt, Brace and 
~orld, Inc., New York, 1956, p. 4. 
" .•.. to develop a feeling for the structure of 
language. Our language is a thing of stagger-
ing complexity. But it does have a structure. 
It does have form and pattern. It seems to me 
that the young writer needs to have this struc-
ture brought to his attention •... in order to 
develop his writing he needs to experience it 
consciously. He needs to develop a feel for 
sentences, and this he can do by studying how, 
through modification and combination, they 
build from a very few basic patterns to unlim-
ited variety.'' 
9 
Regardless of what school of thought is embraced, the 
teaching of grammar is of little practical value unless it 
is related in great measure to the task of improving stu-
dent language abilities. Grammar is not purely an aesthetic 
field of knowledge that is to be referred to only for the 
classification of words for their own sake. Its means may 
be prescriptive (traditional) or descriptive (linguistic), 
but its aim is to increase skill in the areas of oral and 
written communication. 
3. Structural Grammar vs. Traditional Grammar 
The traditionalists believe that in language every 
1/ 
construction is either right or wrong. Their point is:-
"A vast amount of wretched English is heard in 
this country. The remedy does not lie in the 
repeal of the rules of grammar; but rather in 
a stricter and more intelligent enforcement of 
those rules in our schools •..• This protest 
1/Char1es Carpenter Fries, American English Grammar, 
D. Appleton Century Company, New York, 1940, p. 2. 
against traditional usage and the rules of 
grammar is merely another manifestation of 
the unfortunate trend of the time of lawless-
ness in every direction." 
10 
From the traditional point of view only two forms of 
language exist--right ones and wrong ones. This sort of 
thinking automatically leads to an authoritarian or pre-
scriptive approach to grammar, where students are taught 
to speak and write the language as it OUGHT to be. 
"Right," linguistically speaking, means that the construc-
tion under scrutiny is clear, appropriate to its content, 
and in agreement with the contemporary practice of able 
writers and speakers. "Wrong," on the other hand, 
linguistically speaking, means that the element under 
observation is unclear, inappropriate, or out of harmony 
1/ 
with the practices of able speakers and writers.-
The following are some typical and generally accepted 
2/ 
assumptions under which the descriptive linguist works:-
"In considering the use of ?rammar as a cor-
rective of what are called ungrammatical ex-
pressions,' it must be borne in mind that the 
rules of grammar have no value except as 
statements of facts: whatever is in general 
use in a language is for that reason gram-
matically correct. 
1/J. N. Hook and E. G. Mathews, Modern English Grammar and 
Usage, The Ronald Press Company, New York, 1956, p. 48. 
2/Charles Carpenter Fries, American English Grammar, 
~. Appleton-Century Company, New York, 1940, pp. 4-5. 
The grammar of a language is not a list of 
rules imposed upon its speakers by scholastic 
authorities, but is a scientific record of 
the actual phenomena of that language, written 
and spoken. If any community habitually uses 
certain forms of speech, these forms are part 
of the grammar of the speech of that community. 
A grammar book does not attempt to teach people 
how they ought to speak, but on the contrary, 
unless it is a very bad or very old work, it 
merely states how, as a matter of fact, certain 
people do speak at the time at which it is 
written." 
To allow these assumptions to go unchallenged is 
11 
either tacit acceptance of or total indifference to the new 
theory of language description. There are several question-
able assumptions that require clarification or modification. 
A novice to language analysis is apt to make a God out of 
linguistic science without first putting its philosophy 
under the light of careful scrutiny. Some of these ques-
tionable opinions are therefore summarily described and 
criticized in the following discussion. 
4. Three Opinions 
1. The Study of Language Should Emphasize the 
Oral Rather than the Written Form. 
The reasons for this assumption are several. First, 
language in the beginning was entirely oral and only re-
cently (within the last five or six thousand years) has 
writing come into prominence. Therefore, it is much more 
sensible to focus on the spoken language as it has had a 
12 
greater opportunity to develop. Second, children learn 
to speak before they learn to write. Thus, writing is an 
arbitrary and often unsatisfactory way of transcribing 
speech by means of visual symbols (without pitch, stress, 
and other intonational contours or patterns). Punctuation 
is a poor substitute for the pauses, stresses, and pitches 
in the spoken language. Third, most humans can speak, yet 
many more are completely illiterate when it comes to writ-
ing. Fourth, every day we speak many more words than we 
write. Therefore, quantitatively, speaking is more impor-
tant. Finally, recordings can be made of the way people 
actually speak, but editors are continually depriving 
1/ 
language of its freeding in revising authors' manuscripts.-
In opposition to these assumptions there is the follow-
ing counter-reasoning. First, although speech is older 
than writing, the more recent modes of communication are 
generally less transitory. Second, writing is a more mature 
activity than speaking. Further, writing has the positive 
advantage of being read as many times as necessary; while 
the spoken sentence is normally heard but once. Third, 
literary writings have greater power to move people than 
ordinary conversation. Written words are the preserver of 
the best spoken words. Fourth, while editors do tamper 
!/J. N. Hook and E. G. Mathews, op. cit., p. 68. 
13 
with the written language, the author's main ideas, style, 
and oddities of usage are still left pretty much in tact. 
Finally, the writer has more time to arrange his thoughts, 
to choose and experiment with patterns of sentence struc-
ture, to read and revise for better and clearer communica-
1/ 
tion.-
2. Logic can Never be Employed as a Criterion of 
Usage. 
The linguist argues that no language was ever strictly 
logical and that we cannot make it so by preaching it. The 
dissenter to this assumption believes that analogy, while 
being inferior to logic, has a place within the framework 
of a single language. He argues that analogy may be useful 
on many occasions. For example, with a subject like HE, a 
present tense verb ends in-! (he walks, he jumps, etc.). 
Other present tense verbs, with HE as .subject, end in -es 
(he lurch~, he rushes, etc.). By analogy we may conclude 
that clutch and hush also end in -es in the present tense 27 - -
after HE.-
3. In Language, "Does Anything Go"? 
This concept has been misinterpreted by many to mean 
that, "it ain't possible to never say nothin that nobody 
1/J. N. Hook and E. G. Mathews, op. cit., p. 69. 
~/~·' p. 70. 
14 
had ought to object to." It may be true that sentences 
like this one are comprehensible, but they hardly are 
artistic, and are certainly NOT acceptable in every and all 
situations. Most reputable and intelligent linguists do 
not subscribe to this gross exaggeration. Some do, how-
ever, resent associating usage with social class and con-
demning someone because of his speech characteristics. 
However, as a group, linguists are in favor of making it 
apparent to young students that advancement, getting along 
in society, and achieving life goals are going to be con-
ditioned in great measure by the use of socially accepted 
forms instead of disfavored ones. Fries explains this 
1/ 
position quite cogently:-
"A language records and studies all the actual 
forms and uses of that language that occur, 
but that recording and that study of Vulgar 
English as well as of standard usage should 
certainly not be taken as evidence that he 
therefore recommends or believes that the 
forms of Vulgar English can or should be 
substituted for the forms of Standard English." 
Those who do stand at the far left linguistic edge, 
in urging such a free substitution, are equally as rigid 
as those traditionalists who prescribe strict standards of 
correctness. There certainly is a more tenable position 
between the two extremes. 
!/Charles Carpenter Fries, The Structure of English, 
Harcourt, Brace and Company, New York, 1952, pp. 5-6. 
Hook and Mathews summarized the areas of agreement 
1/ 
between the two factions:-
1. "Language should be studied inductively and 
objectively, not deductively and subjectively. 
2. A student of language should bring to bear · 
his knowledge of other languages, of history, 
and of any other fields. 
3. The forms of a language, its structure, can 
be studied with little or no attention to 
meaning, although the communication of mean-
ing is ordinarily the chief purpose of 
language. 
4. The grammar of one language cannot be applied 
point by point to another. 
5. There are no absolute rights or wrongs in 
language. 
6. A grammarian should describe, not prescribe." 
2/ 
James A. Sledd- is the leader of a third group of 
15 
grammarians, who are attempting to combine the good points 
of both approaches. These men view the language with a 
more functional tint and have retained many of the famil-
iar terms of traditional grammar, while simultaneously 
modifying their meanings. 
5. Summary 
For the past four years this writer has been employ-
ing the concepts and methodology of structural grammarians 
1/J. N. Hook and E. G. Mathews, op. cit., p. 67. 
2/James A. Sledd, A Short Introduction to English Grammar, 
~cott, Foresman and Company, Chicago, 1959. 
in grades seven, eight, and nine. He has drawn several 
conclusions resulting from this teaching: 
1. Descriptive Linguistics is NOT easier, either 
for the teacher of the pupil, than traditional 
grammar. 
16 
Although it is more scientific and objective than 
traditional grammar, structural grammar simultaneously 
places a great burden on the student for analysis and on 
the teacher for providing an atmosphere for student 
realization of language concepts. For example, consider 
the following sentence in which the student is attempting 
to classify and to describe the word, "delightful." 
"The delightful boy is working strenuously." 
Traditional grammar defines an adjective as "a word that 
describes or modifies a noun." Thus, in the above sentence, 
"delightful" is an adjective because it describes or modi-
fies the noun, "boy." However, linguistic analysis, while 
using the same terms (nouns and adjectives), does not 
employ such a subjective formula for classification. 
"Delightful" is an adjective because: 
a. it falls between a noun-determiner ("The") and 
a noun ("boy"). 
b. it has the adjective suffix, -ful. 
c. it fits the test pattern, "The _ boy is 
very __ _ 
2. Standardized tests are set up for traditional 
grammatical analysis, so that both approaches 
have to be taught, placing a dual burden on 
the pupil and teacher. 
17 
3. Linguistics not only teaches an objective approach 
to the English language, but also, through a study 
of prefixes and suffixes, improves student spell-
ing and vocabulary skills. 
4. Through the study of word patterns, the pupil gets 
a "feel" for sentences that assists him in writing 
clearer, well-structured phrases, clauses, senten-
ces, and paragraphs. 
5. Punctuation, too, can be approached through a 
study of the spoken language, relying on the sig-
nals of stress, pitch, and juncture, as an ap-
proximation of the written symbols of such speech 
contours in the written language. 
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Dear Fellow-teacher: 
The purpose of this workbook, "A Workbook in Structural 
Gramnar: Content and Method," is to present in concise 
form, the major findings of the structural grammarian in 
relation to parts of speech, with accompanying exercises 
illustrating how this material can be presented to students. 
The workbook does not attempt to cover all aspects of struc-
tural grammar. The emphasis is on parts of speech. 
A second purpose is to integrate some aspects of spell-
ing and vocabulary with study of what makes a word a noun, 
a verb, an adjective, or an adverb. 
The pattern of the workbook is twofold: (1) an expla-
nation of concepts; and (2) exercises illustrating how these 
concepts can be presented to students. The exercises fol-
lowing each section serve mainly as illustrations for you 
in the construction of your own exercises which will 
undoubtedly work best for you. 
May I suggest that you: 
1.-employ the student's own papers or themes 
for grammatical analysis. 
2.-employ books currently being used in class (history texts, novels, short stories, essays) 
3.-use magazines and newspapers as sources for 
exercises or discussion materials. 
4. Whenever practical, go over the material 
with your classes. In other words, use ma-
terial as new or as "cold" to you as it is 
to your students. Share your thinking with 
them. Some of it may rub off. 
5. require precision. Do not permit loose, 
sloppy answers. 
6. finally, teach inductively. Use examples 
to stimulate your students to make their 
own generalizations. I have found that 
active participation in the framing of gen-
eralizations works better than passive ac-
ceptance of teacher~ade rules. 
21 
May this workbook help your pupils to understand the 
structure of the English language. May it help them to ap-
preciate the growth, complexity, and organization of their 
native tongue. 
Sincerely, 
2i2 
Introduction to Structural Grammar 
Use the nonsense paragraph (p. 24) without explanation 
as a beginning exercise. It is nonsense insofar as any 
lexical meaning is concerned, but it is meaningful for 
building definitions of the various form classes or parts 
of speech. 
After the students have spent about fifteen minutes 
working on the exercise, the teacher should lead a discus-
sion which emphasizes the following points: 
1. Because of the nature of the paragraph, it is 
impossible to classify words bX definition. One 
cannot say that "dotion" is a 'person, place, 
thin·g, or idea," because one does not know the 
dictionary meaning of "dotion." 
2. It is possible to classify words by their struc-
ture . The "s true ture of words" means: 
a. their relation to other words in a sentence. 
b. their endings--suffixes and inflections 
c. their function 
3. Nouns, adjectives, adverbs, and verbs all have 
common endings for that part of speech. 
"dotion" ends like motion 
"sprither" ends like traveller 
11 glashish" ends like foolish 
"anfarilv" ends like an~rily 
"loickedr' ends like wor ed 
4. The students can recognize words in the paragraph 
like "that, the, with, her, in, she," etc. After 
looking up tliE!meaning or-these words in the dic-
tionary, the student should draw a generalization. 
These words, which later will be termed "function 
words," (with the exception of the personal pro-
nouns), have no lexical meaning. However, they 
do have a crucial structural meaning. They per-
form the important function of marking parts of 
" 
speech. Thus, some function with nouns, some 
with adjectives and adverbs, and some with 
verbs. 
5. The position of words in a sentence is impor-
tant. Examples which illustrate this concept 
are: 
a. The two adjectives, "glashish" and "gliful" 
pattern with the function word, "that," and 
the noun, "dotion." 
b. The adverb, "anfarily," patterns or follows 
the verb, "begrimbed." This position (after 
a verb) is a common one for adverbs. 
c. The function word, "the," always signals, 
marks, or points out, a noun. The noun may 
follow directly or adjectives may occur in 
between. 
d. "Had11 operates like the noun function word, 
"the." Thus, it serves to mark a verb, as 
in the last sentence " •..• she had gorfen 
them." 
23 
6. Finally, a sophisticated and perhaps confusing 
concept is the flexibility of some function 
words. In the first sentence "her" serves to 
mark the noun, "lafkin." In the third sentence 
"her" is a pronoun as it is the object of the 
preposition "ahead of." Similarly, in tfue last 
sentence, nhad" is both a verb-marker (with 
"gorfen") and a verb ("She had many lobbism .... "). 
Two important concepts arise from this duality: 
FIRST -- Words cannot be classified in isola-
tion. Words only have meaning in a 
sentence. 
SECOND-- Some words can operate both as func-
tion words and as a distinct part of 
speech. -
In this introductory lesson the teacher's method 
should be clear and simple. The students' readiness and 
interest should guide him. 
The follow-up assignment requires the student to trans-
late the nonsense paragraph into sensible English. 
24 
First Introductory Lesson to Structural Grammar 
Nonsense Paragraph 
That glashish gliful dotion, the sprither loicked 
with her lafkin in the talnity. The dondom begrimbed 
anfarily, the charlace shruned tengially, and the rigth 
tishized fostly against the sprither's tefnesses as she 
loffed the tigically blemious thrysance. The sprither's 
lafkin entampted a few monages ahead of her. She had many 
lobbisms to treikify that dromory, but slarily she had 
gorfen them. 
NOUNS ADJECTIVES ADVERBS VERBS OTHER 
Dotion glashish anfarily loicked that 
sprither gliful tengially be grim bed the with 
lafkin blemious fostly shruned her 
talnity slarily tishized in and 
dondom tigically loffed against 
char lace treikify as she 
rigth en tamp ted a 
sprither's gorfen few ahead 
tefnesses of 
thrysance had many 
monages to 
lobbisms but them 
dromory 
Note: Answers under each heading are for teacher refer-
ence. Answers are omitted on student papers. 
25 
Follow-up to Introductory Lesson 
Possible Translations of Nonsense Paragraph 
That beautiful sunny afternoon, the woman walked with 
her dog in the field. The sun shone softly, the wind blew 
soothingly, and the grass brushed gently against the 
woman's feet as she followed the slightly worn path. The 
woman's dog trotted a few paces ahead of her. She had many 
books to read that night, but temporarily, she had forgot-
ten them. 
That horribly hot day, the traveller drove with the 
sun in her eyes. The road stretched endlessly, the heat 
rose wearily, and the sun pounded relentlessly against the 
traveller's eyes as she followed the clearly marked route. 
The day's goal lay a few miles ahead of her. She had more 
miles to travel that week, but happily she had driven the 
worst part. 
DIRECTIONS TO STUDENTS: ~ your ~ words translate the 
nonsense paragraph into sensible English. Try to maintain 
the same word order, and whenever possible, keep the same 
function words and word endings. DO NOT ADD MORE WORDS to 
those already given. 
" 
26 
NOUNS 
Noun Concepts 
A useful concept that will follow through all of the 
parts of speech is the duality which exists within each 
part of speech. Some nouns are born nouns; some nouns are 
created by the addition of suffixes. For example: 
Man--this word came into our language as ''man.'' 
~is a noun. There have been no additions to 
it; that is, in its state, there has been no 
manipulation, no addition of suffixes or pre-
fixes. 
Orfmnization--the entymology of this word is 
un portant for our analysis. The crucial fact 
is that it has been manipulated. It was not 
born a noun. In its original state, the word was 
"organize" or "organ." Through the noun suffix, 
-ation, and/or the verb suffix, -ize, we have 
created a noun. ---
Thus we have in the general category of nouns two 
sub-groups: 
Base Nouns--Nouns that were born nouns. 
Derived Nouns--Nouns that were created from 
other parts of speech. 
The terminology (base and derived) is unimportant. An im-
aginative teacher or student might come up with other ways 
of labeling this concept. This should be encouraged. How-
ever, the terms, "base" and "derived,n will here be used 
consistently. 
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The traditional functions of nouns are omitted from 
this analysis, not because they are meaningless, but be-
cause of the following two reasons: (1) noun functions 
have no place in a discussion of structural grammar, which 
emphasizes positions, inflections, suffixes, and function 
words; and (2) the English teacher is aware of traditional 
grammar. He needs no help in this regard. Any good 
grammar book contains the necessary information and exer-
cises to help a teacher or a class over a functional hurdle. 
A list of the noun functions might be helpful. 
Functions of Nouns 
1. Nouns can be the subjects of verbs. 
2. Nouns can be the direct or indirect objects of 
verbs. 
3. 
4. 
5. 
6. 
7. 
Nouns can be objects of prepositions. 
Nouns can be predicate nominatives. 
Nouns can be appositives. 
Nouns can be objective complements. 
Nouns can be in adjective positions (or can 
function as adjectives). 
EXAMPLE. The class discussed the farm problem. 
"Farm11 is a noun in an adjective position, 
i.e. between a noun-determiner ("the") and 
a noun ("problem"). 
Because of the objectivity of structural grammar, it 
is essential that the English teacher, very early in his 
teaching, stress the importance of order and precision. 
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One good approach to achieve this discipline is the follow-
ing. It is an attempt to organize and to systematize a 
student's thinking. The following questions could be mime-
ographed and distributed as a basis for discussion or defi-
nition (see Introduction to Structural Grammar) of the un-
derlined words: 
1. Do nouns have inflections? If so what are they 
and what purpose do they serve? 
2. Do nouns have any suffixes? If so what are they? 
3. What kinds of words serve to mark nouns? 
4. What position do many nouns occupy in sentences? 
5. What seven functions do nouns serve in an 
English sentence? 
The only function discussed here is that of a noun 
occupying an adjective position or functioning as an ad-
jective. Of course the several other noun functions should 
also be treated. 
In the study of parts of speech the key words in the 
above five questions are: inflections, suffixes, function 
words, and position. These elements are the focus of 
analysis in structural grammar. As a result, they should 
be the focus of such teaching of the nonsense paragraph. 
Specific Characteristics of Nouns 
1. Inflections (-~ or -!!, -'~, -~' or -!!') 
Most nouns form their plural by the addition of -s. 
Ex. dog-<iogs 
Most nouns form their singular possessive by the 
addition of -'s, and their plural possessive by 
the addition oY -s'. 
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Some nouns form their plurals and possessives 
irregularly. That is, thev add -es rather than 
-sand -es' rather than -s1 • Ex.-match-matches. 
Tnese nouns usually end in ch, o, s, sh, x, ana z. 
Other nouns ending in y, form tneir p!Ura! by -
changing the y_ to i ana adding !!.· Ex. baby-babies. 
Two observations about possessive nouns which may 
help students who are having spelling problems 
are: 
1) Possessive nouns usually are followed by 
another noun; plural nouns rarely are fol-
lowed by another noun. 
2) A possessive noun can often be re-written 
into a prepositional phrase (using the prepo-
sition of). 
2. Derivational Suffixes. (See Appendix, p. 89 for complete 
list) 
Nouns have several suffixes, added either to other 
parts of speech or to roots, which may serve to 
identify words as nouns. 
a. Those 
-a,e: 
-a : 
-ance: 
-'iii't:" 
-ee: 
-ence: 
-eil'f': 
-
-er: 
-ment: 
-tion: 
-
b. Those 
-ce: 
-£Y_· 
-lli: 
-ness: 
-S"t'ir: 
-t'Ii": 
added to verbs to form nouns: 
leakagi, breakagi 
refus!_, dispos!_ 
conveyance, annoyance 
discussant, attenoant 
employe;:-payee ---
confidence, dependence 
respondent, referrent 
boiler, employer 
enjo~ent, pa~ent 
composition 
added to adjectives to form nouns: 
convenience, abundance 
intrica£1;-relevan~-­
facility, hostility 
happi~, boldness 
youngster, old~ 
truB!,, warmth 
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c. Those added to other nouns to form other nouns: 
-dam: kingdom, christen~ 
-ess: hostess, lioness 
-hood: boyhood, manhood 
-ian: librarian, mathematician 
-ism: communism, Catholicism--
-lit: capitalist, violinisr-
·let: ringldth starlet ---
-ship: frien ~' professorship 
d. Those added to roots. Many of the suffixes given 
in a-c above can be added to roots. A few ex-
amples may help to illustrate this phenomenon: 
manufact~ tailor debility monist 
carpent~ port~ mon!!! 
3. Function Words 
Noun-determiners (also called noun-pointers, determiners, 
and noun-markers) mark nouns. The following two lists 
are only representative and do not contain all of the 
words which serve as noun-determiners. Within this 
general category are two sub-groups: 
a. Words which ALWAYS serve as noun-determiners: 
the my their 
a/an your our 
b. Words which SOMETIMES (sometimes are 
serve as noun-determiners: 
pronouns) 
this/these two ... ninety-nine 
that/those many (a) 
his more 
her several 
its both 
one all 
some 
no 
every 
(a) few 
other 
enough 
c. Noun-determiners precede the noun they mark, 
either immediately or with adjectives or nouns 
in adjective positions in-between. 
d. Section "b" words should be explained thoroughly. 
These words frequently serve as pronouns when 
they are not noun-determiners. For example: 
This house was built by Martin Cerel. 
---rnoun-determiner) 
This is a split-level model. 
---rpronoun, subject of verb, "is") 
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4. Position 
Generally, word order or position is an inadequate 
method for identifying nouns. However, a few general com-
ments might be helpful. Nouns have four common positions 
and several less common ones: 
Position of Nouns: 
1. Between a noun-determiner and a verb. 
For example: The girls sang. 
2. After a preposition (with or without modifiers 
between) 
For example: She stood at the door. 
3. After a linking-verb (with or without modifiers 
between). This is the predicate nominative func-
tion of nouns. 
For example: That man is my grandfather. 
4. Between a noun-determiner and a noun when the 
noun is in an adjective position (or functioning 
as an adjective). 
For example: The school day has started. 
5. After a noun, with or without modifiers between, 
and separated by commas. This is the appositive 
function of nouns. 
For example: That building, the museum, is 
fascinating. 
6. Directly after another noun and NOT separated by 
commas. This is the objective complement func-
tion of nouns. 
For example: They elected John president. 
5. Pronunciation 
The manner in which a word is pronounced (accenting 
one syllable or another) may help to identify it as one 
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part of speech or another (usually applicable to NOUN-VERB 
words). 
For example: There has been an increase in 
population. 
Increase is here a noun. 
We must increase our effort. 
Increase is here a verb. 
A fairly large number of words have this duality. 
The following is a partial list: 
address 
compound 
compress 
concert 
conduct 
confine 
conflict 
construct 
convert 
convict 
6. Substitution 
decrease 
detour 
escort 
desert 
essay 
extract 
finance 
incline 
increase 
insult 
object 
permit 
present 
produce 
recess 
record 
sophisticate 
subject 
suspect 
Any appropriate personal pronoun may substitute for a 
noun if ALL of the modifiers are first removed. This is, 
in a limited way, a proof for nouns. For example: 
A tall, angular stranger saw a yellow starling. 
Appropriate Substitution 
He saw it. 
Special Problems with Nouns 
Two problems arise with nouns which require separate 
discussion: 
1. The ending -tng presents a special problem. For 
this reason t is discussed separately here and 
will be discussed separately in the adjective 
and verb sections. The problem arises because 
-idg can serve to identify: nouns, adjectives, 
an the present participle of verbs. When it 
marks nouns and adjectives, -Rng is a noun or 
adjective suffix; when it mar s verbs, it is a 
verb inflection. For example, -ing as a noun 
suffix: 
His breathing is more regular now. 
The noun-determiner, "his," clearlv marks 
"breathing" as a noun. "Breathingrt is 
also the subject of the verb, "is." 
Robert Frost gave several poetry readings. 
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The plural inflection -s and the noun-
determiner "several" mark "readings" as a 
noun. "readings" is also the direct object 
of the verb "gave." 
2. The spelling of the plural forms of some nouns 
may be difficult for students. A few generaliza-
tions about these troublesome nouns might be 
helpful: 
a. Many nouns ending in ch, £, s, sh, x, and 
z add -es rather than -s to torm-their 
plural.-
For example: match-matches 
tomato-tomatoes 
glass-glasses-
clash-clashes 
fox-foxes -
buzz-buzzes 
b. Many nouns ending in y form their plural 
by changing the z to ! and adding !!· 
For example: baby-babies 
c. Many nouns ending if f or fe form their 
plural by dropping the f or-fe and adding 
ves. 
For example: calf-calves 
wife-wives 
d. Some nouns, usually animal names, keep 
the same form in both the singular and 
plural. 
For example: sheep, deer, trout, elk 
e. Some nouns have only a plural form. 
For example: clothes, scissors, slacks, 
hose, pliers 
f. Some nouns form their plurals irregularly 
and must be memorized by the student. 
For example: alumnus-alumni 
basis-bases 
child-children 
foot-feet 
goose-geese 
man-men 
mouse-mice 
ox-oxen 
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PRONOUNS 
Pronoun Concepts 
Because pronouns are closely related to nouns they 
will be discussed with nouns and will not be analyzed in a 
separate section. 
1/ 
Personal Pronoun Chart-
Subjective 
(Nominative) Objective Noun-determiners Possessive 
I me my mine 
we us our ours 
you your yours 
he him his 
she her hers 
it its 
they them their theirs 
who whom whose 
1/W. Nelson Francis, The Structure of American English, 
The Ronald Press Company, New York, 1958, p. 244. 
1. General Remarks about Pronouns: 
a. The limited number of pronouns can be divided 
into eleven substitute groups. 
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b. Pronouns function in much the same way as 
nouns, i.e. they can be subjects, direct objects, 
indirect objects, predicate nominatives, etc. 
However, they cannot act as appositives or ob-jective compliments. 
c. Pronouns occupy the same positions in sentences 
as nouns. In sentences with both a direct and 
an indirect object, when the pronoun is the 
indirect object, it always precedes the direct 
object. The pronoun usually comes directly after 
the verb. 
For example: The teacher gave him a book. 
nHim" comes directly after tne-verb "gave," 
and precedes the direct object, "book." 
2. Specific Characteristics of Pronouns: 
a. The eight personal pronouns (see Personal Pronoun 
Chart) have inflected forms; they do not have the 
common noun inflections (-s, -es, -'s, -s', etc.). 
These inflected forms are called cases. Some 
pronouns have all four cases or forms (subjective, 
objective, noun-determiner, and possessive); some 
have only two or three cases. Thus, "its," "his," 
and "whose" have the same form for both the noun-
determiner and possessive case. 
b. The decision to use the term "subjective" or 
"nominative" case is a matter of teacher prefer-
ence. This writer prefers "subjective," because 
pronouns in this case are more frequently subjects 
than they are predicate nominatives. However, 
those with Latin backgrounds may prefer "nomina-
tive." 
3. Function Nouns: 
a. This group is comprised of fifteen words (Six, 
"his, mine, ours, yours, hers, theirs") are in-
cluded in The Personal Pronoun Chart. 
b. Function nouns have four characteristics: 
1) They are closely related to some noun-
determiners (no-none, my-mine, etc.). 
2) They do not change form for plural and 
possessive cases. 
3) They have no noun-marking suffixes. 
4) They may occupy common noun positions. 
c. The first group of function nouns includes words 
that have a dual function, i.e. they can be 
either noun-determiners or function nouns: 
all 
any 
both 
For example: 
enough 
his 
more 
much 
several 
some 
Have you counted all of the 
ballots? (Function-Roun) 
Have you counted all votes? 
(Noun-determiner) 
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d. The second group of function nouns has inflec-
tional variants (another form or another case) of 
noun-determiners. 
Noun-Determiner Function Noun 
no 
my 
our 
your 
her 
their 
For example: 
none 
mine 
ours 
yours 
hers 
theirs 
(the last 
five are in 
the posessive 
case) 
I have no idea of your age. (NouD=determiner) 
In clarity of expression, Hemingway 
is second to none. (Function Noun) 
e. A third group of nine words falls somewhere in the 
middle between full nouns and function nouns be-
cause they can function as noun-determiners and 
can also function as nouns with some of the formal 
noun characteristics (noun-determiners, possessive 
inflections, plural inflections). 
1) Those that pattern with the noun-determiners 
~' !a' or ~: few, many, most 
For example: A few came to dinner 
-
2) Those that can have possessive inflections: 
either, each, neither, another 
For example: One man's meat is another's 
poison. 
3) Those that take a plural inflection: 
this/these, that/those (inflected forms) 
For example: I like these, but I don't like 
those. 
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f. Certain other words (one, other, another, and 
the numbers two througn-ninety-nine) also have the 
duality of noun-determiners and nouns. These 
words are close to nouns, in that they all have a 
plural inflection (-is). They all can pattern 
with anr noun-determ ner. One and other have a 
possess ve inflection (-'s)-wfiich d1ctates that 
they be discussed separately. 
For example: One's idea of freedom is unique 
with him. 
Others came, but they were not 
invited. 
The students were asked to march 
by twos. 
g. A fifth group contains words that most English 
teachers call pronouns. Some fill all the require-
ments for nouns (they have all of the formal noun 
characteristics); others fill some of the qualifi-
cation for nouns. To be objective and consistent, 
one must call some of these words nouns and some 
"maverick" or "defective" nouns. 
somebody 
nobody 
something 
nothing 
(These four are full nouns in that 
they have plural and possessive 
inflections and can pattern with 
most noun-determiners.) 
anybody 
anyone 
anything 
everybody 
everyone 
everything 
no one 
someone 
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(These eight take only the 
possessive inflection -'s and 
therefore are not pure nouns. 
They originated as mere compounds 
of the noun-determiners some, 
any, every, and no with ~ 
nouns body, ~and thing.) 
h. A sixth group consists of the traditional "reflex-
ive pronouns," which are compounds of the personal 
pronouns with the suffixes -self and -selves. 
himself 
themselves 
myself 
yourself 
ourselves 
yourselves 
(objective case form plus -self 
and selves) ----
(noun-determiner case plus 
-!!!! and selves 
i. Question-Starters. Some linguists call these 
words, "Interrogators." When the following words 
begin a sentence, they mark the start of a ques-
tion of interrogative sentence: 
~, where, why, what, who, whose, ~ 
For example: When are you going to start your 
vacation? 
j. Subordinators (sub-group of Clause Markers--see 
Appendix List). Some of the words discussed in 
pronoun analysis have the subordinating function. 
They are: 
who, which, that, whom, whose. 
- --
For example: My friend who is twelve lives in 
Boston. 
k. Finally, this is the time to include an important 
group of function words, prepositions. They are 
listed here because prepositions pattern with 
nouns and pronouns. Note that they are divided 
into three groups (simple, compound, and phrasal). 
PREPOSITIONS 
SIMPLE: One word 
about behind 
above below 
across beneath 
after beside 
against between 
as beyond 
along but 
amid by 
among down 
around despite 
at during 
before . except 
COMPOUND: Two words 
across from 
along with 
alongside of 
apart from 
away from 
back of 
down from 
due to 
except for 
inside of 
instead of 
into* 
according to 
off of 
on to 
out of 
outside of 
over to 
throughout* 
together with 
upon* 
up from 
up to 
within* 
without* 
up with 
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for since 
from till 
in through 
like to 
near toward 
of under 
off underneath 
on unlike 
out until 
over unto 
per up 
round with 
PHRASAL: Simple preposition .;- a noun + a simple preposition 
in regard to 
on account of 
by means of 
in addition to 
in back of 
*originally two words, but now compounded. 
on top of 
~~~behalf of 
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NOUN EXERCISES 
1. Noun Inflections 
(Comment to Teacher: The following simple exercise is 
aimed at proper understanding and 
use of the noun inflections. The 
concepts of plurals and possessives 
of nouns have always been difficult 
for students to grasp. The list 
Noun-
determiner 
Ex: The 
Ex: Several 
of words to be employed could vary 
considerably.) 
(Sing.-Plur. (Sing. -Plur. (Sing.] Preposi-
Poss. Noun) Noun) Plur. tional 
Verb) Phrase 
boy's glove is in the water. 
students' books are on the bus. 
(Directions to Students: Following the above pattern of 
noun-determiner, singular or 
plural possessive noun, singular 
or plural noun, singular or 
plural verb, and prepositional 
phrase, use the following words 
in either of the two noun posi-
tions. You may change the word 
from singular to plural, from 
singular possessive to plural 
possessive, or you may use a 
noun of your own when necessary 
for sensible meaning·. Please 
write your answers on a separate 
piece of paper.) 
man 
house 
tooth 
foot 
bat 
deer 
mouse 
lady 
baby 
shoe 
wife 
calf 
watch 
fox 
doll 
clothes 
sheep 
loaf 
desk 
room 
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2. Noun Functions 
(Comment to Teacher: Exercises covering subject, predi-
cate nominative, direct object, etc. 
in traditional books on grammar 
will serve nicely here.) 
3. Noun-Determiners and Pronouns 
(Comment to Teacher: This exercise in the duality of some 
noun-determiners to act as pronouns 
could be extended indefinitely. A 
traditional grammar text will also 
supply similar exercises on the 
usage of pronouns.) 
(Directions to Students: From your list of words that 
sometimes act as noun-determiners, 
and as pronouns fill the blanks 
in the following sentences. Above 
each inserted word indicate 
whether the word is a noun-
determiner (ND) or whether the 
word is a pronoun (PRO).) 
1. He abandoned car in the snow. 
2. roads lead to Rome. 
3. Sally and Linda forgot notebooks. 
4. I enjoy books but not of them. 
5. Mother must clean house morning. 
6. is way the cookie crumbles. 
7. I gave it to already. 
8. Not boys can fix own guns. 
9 • are ; those are 
10. Between and we have twenty cents. 
4. Follow-up Lesson 
(Comment to Teacher: In a follow-up lesson students should 
construct their own sentences which 
stress the duality of some noun-
determiner/pronoun words.) 
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5. Noun Suffixes 
(Comment to Teacher: You might wish to mimeograph or write 
on the blackboard the following groups 
of words: 
Group A Group B 
farmer 
doctor 
laggard 
voluiiteer 
correspondent 
technician-
chauffeur---
artist-
Evangel~ 
heroine 
actress 
huntress 
You then might distribute to your 
pupils the following question:) 
1. In which of the following sentence patterns could 
the words in Groups A and B be used? 
a. They were very ------- b. Let's 
-----
c. They did it very ____ _ d. The _____ was driving. 
2. What is the difference between the words of Group A 
and those of Group B? 
3. List five other words which have the same endings 
as those in Group A and five with the same endings 
as those in Group B. 
a. a. 
b. b. 
c. c. 
d. d. 
e. e. 
4. What rule can·you make regarding these nouns, 
since they all have the same kind of meaning? 
RULE: 
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5. Find in the dictionary ten other words having the 
same suffixes and verify your meaning. Write 
your answer on a separate piece of paper. 
6. Follow-up Lessons on Noun Suffixes 
(Comment to Teacher: In follow-up lessons you might intro-
duce other suffixes through lists of 
words. For example, -ment, -ance, 
-ion, -al, -dom, and -ure-when-iaded 
to-verbs-change them intO nouns which 
indicate the state or quality of the 
action. Also, if the students have a 
background in the history of languages, 
the class could discuss the different 
origins of noun suffixes: -tude, the 
Latin equivalent of -ness, for 
instance; and study t~ords of 
Anglo-Saxon origin: childhood and 
infancy, freedom and liberty, etc. 
Finally, in a recent paragraph written 
by the students themselves, ask each 
pupil to recognize the nouns he has 
written by their suffixes.) 
PRONOUN EXERCISES 
(Comment to Teacher: The following ten statements could 
be distributed to your students. 
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You could then go over each item 
with your class expanding each topic 
as you feel necessary. Note that 
teacher answers are in parentheses.) 
1. The word 2ronoun comes from the two Latin words, 
pro, meaning "£or," and nomen, meaning "noun." 
2. Therefore, a pronoun is (a substitute for a noun). 
3. Pronouns have different forms. We call these dif-
ferent forms, the (cases) of pronouns. A personal 
pronoun has different forms for: (1) the person 
speaking (I or we); (2) the person spoken to (you); 
(3) the person spoken of (h~he, or they); ana--
(4) the thing spoken about ~· 
4. The forms of the personal pronouns depend on what 
they do in a (sentence). "Form" is often called 
"(case)." 
5. The following seven forms are in the subjective (or nominative) case: {I) , (you) , {he) , (she) , (it) , (we~ , and (they) . 
6. The subjective forms appear in such places as 
these: 
___ came to school. The girl is taller than 
It was __ _ I am as prepared as 
_____ called the boy. It wasn't _____ who dit it. 
7. The following five forms are in the objective case: 
(me) , n£himt , (her) , ~them) , and ~us) • 
Notice t t t ere are no obJective formsor you 
or it, but you or it may be used in places where 
the-objective forms-are used. 
8. The objective forms appear in such places as these: 
The principal called ----· Two of _____ are going. 
The automobile upset 
-----
He told about 
------ -----
The matter is between and 
-----
9. The following seven forms are in the possessive 
case: 
(mine~, fours), (yours), (his), (hers), ~heirs), 
and (1ts_. 
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10. The following seven forms are in the noun-determiner 
case: 
~, fourl, (your), (her), (its), (his), and 
~ir_. 
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ADJECTIVES 
Adjective Concepts 
Adjectives, like nouns, fall into two large sub-
groups: Base Adjectives and Derived Adjectives, and like 
nouns can be identified by five formal characteristics: 
1. Suffixes: -ful _, -x, -ous _, -ish _, etc. 
2. Inflections: -er and -est 
-
3. Position: before a noun, after a linking 
verb, etc. 
4. Function Words: very, rather, quite, etc. 
5. Function: describe nouns 
Adjectives also can be identified by their unique ability 
to fit into a pattern such as the following created by 
1/ 
W. Nelson Francis:-
~oun- IWord to be L1nking Qualifier 
Word to be 
~_eterminer Identified Noun Verb Identified 
~ 1:lolse is very 
~~ noun- Any form 
eterminer. Word in Any of the Any qual- Word in 
a, an, the question noun verb ToD:: ifier: question 
alisthi't was,were, rather, ,_,
are,et"C., guite, ~tc. 
O"r"verbs etc. 
like 
seem(s), 
become(s), 
aEEear(~, 
etc. 
1/W. Nelson Francis, The Structure of American English, 
lhe Ronald Press Company, New York, 1958, p. 268. 
I 
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Thus, in the sentence, "The tall stranger ambled into the 
saloon," "tall" is an adjective because it can fit into 
BOTH blanks: 
The "tall" stranger is very "tall". 
The term "can fit," means that "tall" can occupy either po-
sition (after a noun-determiner and after a qualifier) and 
can do so without jarring one's ear. Another rather com-
plicated example will help to illustrate why an exclusive 
use of the test pattern would be inadequate as a complete 
identification or description of adjectives. 
The tallest boy is unique in many ways. 
(1) "Tallest" can fit into the first test blank, but can 
NOT fit into the second ("Very tallest" doesn't make 
sense). 
(2) One cannot say "very unique," or "very dead," or 
"very vertical," etc.- Such adjectives cannot be 
compared. The test pattern will work for most ad-jectives, but not for: 
1. adjectives in the comparative or superlative 
degrees, i.e. the adjectives to be tested must 
be in the positive degree. 
2. a limited number of adjectives cannot (logically} 
be preceded by qualifiers: absolute, empty, 
unique, etc. 
An implication of this "proof" for adjectives should 
be noted by the teacher who is accustomed to classify 
"farm" as an adjective in the sentence, "The class dis-
cussed the farm problem." "Farm" fits the first test blank, 
but does NOT fit the second. ("Very farm?"). "Fatm," 
therefore, is a noun in an adjective position (see nouns, 
p. 27). The ability of nouns to function as adjectives is 
quite common in our language. 
For example: school cafeteria, teachers' lounge, 
lunchroom dutt, business executive, 
and basketbal court 
Much work will be needed with the "test pattern." 
Numerous examples should be employed to clarify how the 
pattern should be used. Perhaps the entire pattern 
(p. 27) should be mimeographed and discussed. 
Formal Characteristics of Adjectives: 
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1. Derivational Suffixes (See Appendix, p. 91 for 
complete list) when added to nouns, verbs, and/or 
roots from Derived Adjectives, a large sub-group 
of adjectives. 
a. Those added to nouns and roots: 
-al: 
-ar: 
-
-ary: 
-en: 
-Iiil: 
-IC:" 
-ish: 
-less: 
-
-ous: 
-
-z: 
sensual, rational, logical 
consular, particular, popular 
coronary, stationary, literary 
graven, oaken, brazen 
thougntful,liasterfU!, bountiful 
organic:-climatic,-nistoric 
foolisn, snobbisn, boyish-
helpless, thoughtless,"Senseless 
gorgeous, virtu~, jeal~ 
healtbz, wealthz, greasz 
b. Those added to verbs and roots: 
-able: 
-ent: 
-me: 
-ive: 
-
reasonable, reliable, viable 
dependent, permanent, convenient 
visible:-sensible:-credible ---
active, native:-Impulsive--
- - -
Characteristics of Derived and Base Adjectives: 
The following comparison chart (Try to have the class 
bring out these distinctions. See exercise two, p. 57) 
might be of assistance in your teaching about base and 
derived adjectives. 
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Base Adjectives Derived Adjectives 
1. Are "born adjectives-- 1. Are created, made, 
they came into our manipulated, or de-
language as adjectives. rived from other words 
or roots. 
2. Are usually ~ 2. Have TWO or more 
Billable. silla'Diis. 
3. Form their comparative 3. Form their comparative 
and superlative degrees 
by the addition of the 
and superlative degrees 
by the function words, 
inflections -er and more and most placed 
est to the base adjec- immediatery-before the 
tive. derived adjective. 
Ex. Shorter Ex. More beautiful 
(comparative) ---rcomparative) 
Shortest Most beautiful 
(superlative) ---rsuperlative) 
4. Some form nouns by add- 4. Usually do not form 
ing the noun suffix, nouns, except those 
-~(fullness). ending in -able or 
-ible which-rorm nouns 
by-tOe addition of the 
noun suffix -iti 
(reliabili)I' 
visibilit . 
5. Form adverbs by adding 
-];x (oddl:z). 
5. Form adverbs by adding 
-!I (impulsive1z). 
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1. Inflections 
a. Base Adjectives have two inflections which serve 
to mark their comparative and superlative degrees: 
1) The comparative inflection is-~ (short~). 
2) The superlative inflection is-~ (tallest). 
b. Derived Adjectives do NOT add inflections, but 
rather are marked in toe-comparative degree by 
the inflectional word, more, and in the superla-
tive degree by the inflectional word, ~· 
For example: More thoughtful (comparative degree) 
Most thoughtful (superlative degree) 
2. Cammon Adjective Positions 
a. Between a noun-determiner and a noun. 
For example: Two small children were playing 
marbles. 
b. Directly after a linking verb (predicate adjective 
or subjective comple-
ment position). 
For example: His gift was thoughtful. 
c. Directly after a qualifier. 
For example: Most television programs are quite 
dull. 
-
d. Between a preposition and a noun. Usually, the 
preposition is followed by a noun-determiner when 
an adjective precedes the noun. 
For example: 
3. Function 
We sleep under warm blankets in the 
winter. ----
Look in my ~ slacks for your 
letter. 
A study of the literal meaning of the word, adjective, 
reveals its Latin origin. "AD" is the preposition to or 
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toward, while "JECTARE" means "to hurl or throw. 11 There-
fore, adjective literally means "to throw to or toward 
something." That "something" is usually a noun or pronoun. 
In most of the common adjective positions the adjective 
was in close physical relation to a noun; in ALL of the 
cases, the adjective was in direct logical relation to the 
noun being described. Certainly adjectives, whether vivid 
or weak, describe nouns. To remove this aspect {their 
description of nouns or pronouns) would remove much of the 
meaning of the study of grammar. Growth in appreciation, 
understanding, and use of the appropriate word at the ap-
propriate time is one of the purposes for teaching English 
or grammar. Whether the word a student employs to describe 
a noun is a base or derived adjective is immaterial. 
Whether it is appropriate or precise is crucial. 
4. Function Words 
Some grammarians use the term, 11 intensifier," to 
describe the function of "qualifiers," but the term is of 
little consequence. However, its function is of great im-
portance. Qualifiers can be broken down into four groups: 
a. Those that pattern like the following: 
He is ___ happy. 
quite 
rather 
pretty 
mighty 
a bit 
a little 
b. Those that pattern like the following: 
Tom is taller than I am. 
---
no 
still 
much 
a bit (trifle) 
a (good/great) deal 
even 
c. Those that pattern like the following: 
He is reckless (as I am. 
---- than I am. 
to do that.) 
as 
so 
more/most 
less/least 
d. ENOUGH and INDEED usually follow the words they 
qualify. 
For example: He is tall enough. 
Special Problems with Adjectives 
Seven problems arise with adjectives which require 
separate discussion: 
1. Classification of adjectives ending in -!I or 
-x, such as : 
lovely 
lonely 
sickly 
easy 
happy 
friendly 
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They could be called "derived adjectives" be-
cause they have more than one syllable and be-
cause they have suffixes which have been added 
to other words or roots. However, they could 
also be called "base adjectives" because they 
form their comparative and superlative degrees 
by the inflections -er and -est. There is no 
rigid position. Pernaps the teacher and the 
class could attempt to thrash this out. 
2. Classification of qualifiers ending in -!z, 
such as: 
extremely fairly 
exceedingly distinctly 
slightly 
considerably 
For example: It is extremelt difficult to 
arrive at a fa rly consistent 
rule for tardiness. The prob-
lem is sliGhtly different in 
private sc ools. 
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These words can also be adverbs. 
For example: I punished him slightly. 
Treat him fairly. 
The solution to this problem is obvious. A 
reading of the example sentences poses no 
problem of classification. In sentences these 
words are clearly adverbs or qualifiers. The 
student who is reading sentences for endings 
may encounter difficulty if he overlooks the 
meaning of the utterance. He must be reminded, 
"NEVER ClASSIFY WORDS IN ISOLATION!" 
3. Adjectives that form their comparative and 
superlative degrees irregularly must be memor-
ized. Some of these might include: 
Positive Comparative Superlative 
bad worse worst 
far farther farthest 
rood better best ittle less least 
many more most 
much more most 
4. Because of their meaning, some adjectives must 
always remain positive in degree. Some of 
these might include: 
absolute 
basic 
chief 
comparative 
complete 
contemporary 
dead 
devoid 
empty 
essential 
eternal 
everlasting 
fatal 
full 
fundamental 
harmless 
ideal 
impossible 
meaningless 
mortal 
obvious 
perfect 
possible 
simultaneous 
ultimate 
unanimous 
unique 
universal 
whole 
worthless 
5. Numerals have two forms, "cardinal" and 
"ordinal." Most English-speaking students 
are aware of them. 
Cardinal 
one 
two 
three 
etc ..• 
Ordinal 
first 
second 
third 
etc ..• 
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6. Adjectives ending in -~ or -ing might be con-
fused with the past participle or present 
participle forms of verbs. As was discussed 
previously, the ending -ing can serve to mark: 
1. nouns (see Nouns, p. 33 ) 
For example: His breathing is regular now. 
2. verbs (see Verbs, p. 78) 
For example: He is breathing quite hard. 
3. adjectives. 
For example: He is a relaxing/relaxed man. 
When adjectives end in -ing or -ed they can fit 
into both blanks in our test pattern. That is, 
they ~into the two most common adjective 
positions: (1) between a noun-determiner and 
a noun, and (2) after a qualifier. Verbs (the 
present or past participles of verbs) can fit 
into the first blank, but cannot follow quali-
fiers. 
ADJECTIVE EXERCISES 
1. The Test Pattern as a Proof for Adjectives 
(Connnent to Teacher: The "Test pattern as a Proof for 
Adjectives" is reproduced in order 
that it may serve as a basis for 
class discussion. This is a good 
first exercise because it stresses 
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a working knowledge of the test pat-
tern, and simultaneously reviews 
several noun concepts. Beginning 
exercises on new material should go 
back as well as go ahead.) 
(Directions to Students: Using "The Test Pattern as a 
Proof for Adjectives," answer 
the discussion problems listed 
below the chart. Write your 
answers on a separate piece of 
paper.) 
The Test Pattern as a Proof for Adjectives 
Noun- Word to be Linking !Word to be 
determiner Identified Noun Verb Qualifier Identified 
A house is very 
Any noun- Word in Any Any form Any Word in 
determiner question noun of the qualifier question 
verb to 
be or-
verbs 
like: 
seem(s), 
become(s), 
or 
aEEear~sl 
Discussion Problems: 
1. List ten words that firt into BOTH blanks. 
2. List ten words that do NOT fit into BOTH blanks. 
3. List five words that can fit in the FIRST blank 
but cannot fit in the SECOND one. 
4. Substitute as many words as you can into the 
noun-determiner, noun, verb, qualifier positions 
that DO NOT change the verb from singular to 
plural. 
5. What changes take place in the rest of the 
sentence when you employ "THESE" and "THOSE" 
as noun-determiners? 
6. What changes take place in the rest of the 
sentence when you employ a plural verb? 
2. Division of Adjectives into two groups: Base and 
Derived 
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(Comment to Teacher: This is an inductive exercise in 
which the student must analyze a 
group of adjectives and divide them 
into two separate groups. This 
exercise might serve as an intro-
duction to adjectives.) 
(Directions to Students: Divide the list of adjectives 
below into two groups. Explain 
ara you divided them the way you 
. In other words, what 
characteristics does each word 
in each group have in common 
with each other word in the same 
group? Write your answers on 
a separate piece of paper.) 
Adjectives to Divide into Two Groups 
tall 
beautiful 
strong 
big 
3. Qualifiers 
weak 
healthy 
fantastic 
portable 
white 
hopeless 
short 
impulsive 
(Comment to Teacher: The following exercise, in which stu-
dents find appropriate qualifiers to 
fill blanks in sentences, might serve 
as the basis of a class discussion of 
adjective qualifiers.) 
(Directions to Students: 
Pattern Number One: 
In the two sentence patterns 
given below fill the blanks 
with appropriate qualifiers.) 
The teacher is ----------- intelligent. 
List five words that can fit into the blank. 
1. 
2. 
3. 
4. 
5. 
Pattern Number Two: 
My friend was 
-----------
sillier than I was. 
List five NEW words that can fit into the blank. 
1. 
2. 
3. 
4. 
5. 
4. Vocabulary Building (See Appendix, pp. 93-95, for 
Prefixes, Roots, and Suffixes) 
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(Comment to Teacher: Ideally, a study of the history of 
the English language, appropriate, 
of course, for the age and maturity 
of the class, should precede an 
intensive study not only of prefixes, 
roots, and suffixes, but also of 
grammar itself. At least a few 
histories of isolated words might 
be used to stimulate students to 
study the material further and to 
report their findings back to the 
class.) 
(Directions to Students: The following are two stories 
about the histories of two words 
with which you are quite familiar. 
Do you know of any words that 
YOU would like to report on?) 
The word, "manufacture," has an interesting 
heritage. It was born in an age of highly skilled 
craftsmen, who were not mechanized by modern 
assembly-line production techniques. "Manufacture" 
comes from two Latin words, "manus" -"hand, 11 and 
"factere"-"to make." English-sgeaking people thus 
created the word, "manufacture, ' "the act of making 
by hand." Naturally, the word's literal meaning 
has changed through the ages. It, of course, now 
means, "the act of making by machine." 
"Broadcast," too, has had an evolutionary ex-
perience. Originally, it meant, "to cast broadly," 
as a farmer casting his seeds in the field. Now 
disc jockeys broadcast over the radio, and movies, 
news programs, westerns, and a whole host of shows 
are being broadcast into your living room or T.V. 
room. 
Did you ever wonder how some of the following 
words came into our language? 
democracy 
freedom 
liberty 
production 
persecution 
viaduct 
chauffeur 
restaurant 
hydrophobeia 
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ADVERBS 
Adverb Concepts 
Adverbs present a complex problem of identification 
and description. There are eight major adverb forms; 
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there are four major adverb positions; there are two adverb 
inflections; there are four adverb suffixes; there is one 
adverb prefix; there are five different kinds of adverb 
qualifiers; there are four adverb word substitutes, and 
there are two adverb phrase substitutes. 
The following sentences are a helpful means of dis-
covering many of the characteristics of adverbs: 
------------- Hildegarde sang her song 
---- The secretary typed the 
letter 
---- The company is not in 
good shape 
1. slowly 
2. breathlessly 
3. anew 
4. here 
5. anyway 
6. inside 
7. backwards 
8. profit-wise 
In the above three sentences we see eight different 
adverb forms which are described as follows: 
1. slowly: The suffix -ll added to a base 
adjective. With the exception of: 
~' small, little, long, fast, 
~ hard, clean, and some others 
2. breathlessly: 
3. anew: 
4. here: 
-
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which do not take -!z, base ad-jectives can be converted to ad-
verbs by the addition of the ad-
verb suffix -1Y· Note that deadly 
and lively can-be either adjectives 
or adverbs; goodly is always an 
adjective. 
The suffix -!Y added to a derived 
adjective. Provided that the stu-
dent knows those suffixes which 
characterize derived adjectives, he 
can identify this adverb form. 
The prefix ~- can be added to: 
a. nouns: ahead, away, aboard, 
abreast- -
b. adjectives: ~new, ~broad, aloud 
c. verbs: ~drift, ~stir 
d. roots: ~non, akimbo 
A maverick (they have no formal 
adverb characteristics) group of 
words, which can be called adverbs 
because they are found in adverb 
positions. Some examples are: 
always 
even 
here 
now 
often 
perhaps 
seldom 
still 
then 
there 
soon 
Another group which falls into this 
category, but must be separated 
(they can be nouns or adjectives 
when not adverbs) is the following: 
downstairs/upstairs 
early/late(r) 
far 
fast 
home 
little 
5. anyway: 
6. inside: 
7 • backwards: 
8. profit-wise: 
near 
slow 
yesterday/today/tomorrow 
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Adverbs of this type are formed by 
combining four noun-determiners; 
some, ana, everr, and no with a few 
nouns an funct on woras: place, 
how, where, and way. 
Prepositions appearing at the end of 
a sentence without any object either 
implied or appearing elsewhere in 
the sentence are adverbs. 
There are a few adverbs which are 
formed by adding -ward(s) to a few 
nouns like back and home. Many 
words ending-In -waro-ire adjectives; 
ALL words ending rn-=wards are 
adverbs. 
A growing number of adverbs of this 
type are created daily by adding 
-wise to nouns. 
The Four Adverb Positions 
1. At the end of a sentence. This is the most common 
adverb position. Characteristically, the adverb 
in this position follows a noun or nouns, which 
invariably are direct objects. 
For example: I lost my wallet (here, there, 
someplace, etc.) 
The teacher graded my exam (eagerly, 
cautiously, 
etc.) 
2. At the beginning of a sentence. When an adverb 
is placed at the beginning of a sentence, it is 
usually done for a particular effect. Students 
might be advised that when emphasis is desired, 
a switch from the common adverb position (final) 
to a less common one (initial) will achieve such 
a purpose. 
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For example: She walked home fearfully 
Fearfully, she walked home 
(conven-
tional). 
(emphat-
ical). 
3. Immediately before a verb. 
For example: She gratefully accepted my 
assistance. 
Boys actively detest dancing school. 
4. Immediately after a verb. 
For example: Scientists work diligently for 
humanity. 
Athletes train vigorously for fit-
ness. 
The Two Adverb Inflections 
The adverbs which can be compared as base adjectives 
are called "flat" adverbs; that is, they have 
homophonous adjectival forms (the same form or word). 
They are thus compared by the inflection -er in the 
comparative degree and -est in the superlative 
de~ree. A few of these "II'at' 1 adverbs are: slow, 
quLck, cheap, hard, and fast. 
Because of their homophonous nature, "flat" adverbs 
can be confused with base adjectives, resulting 
in structural ambiguity (no clear way for the 
reader to distinguish between adjective or adverb 
form). 
For example: He looks ~- (penetratingly or 
rugged?) 
The Five Kinds of Adverb Qualifiers 
1. Any adverb ending in -!l (types 1 and 2, p. 60) as 
well as often and alive can pattern with the com-
mon adjective qualifiers; very, quite, rather, etc. 
For example: He walks quith slowly. 
He dances rat er awkwardly. 
2. Most preposition-type adverbs and several prefix-~­
type can pattern with far or ~-
For example: much inside, much anew, far down, 
etc:'" -
3. The "flat" adverbs in the comparative degree and 
those compared with more can pattern with quali-
fiers like: lots, strii, a little, ~, 
a good/great diir. 
For example: lots harder, a little slower, 
stiil more easily, ~ quicker 
4. Some of the adverbs of types four (here) and six (anyway) can pattern with right. 
For example: She came rfstlt in. 
I put it r1g t there. 
5. A few generations ago written English employed 
full and well quite frequently as adverb quali-
Irers. ~nly remnant today is the phrase, 
"know or known full well." 
--
The Four Adverb Substitutes 
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Just as pronouns can substitute for nouns previ-
ously stated, so can the four adverbs, then, there, 
~' and !2 replace adverbs previously stated. 
For example: I am going upstairs as I think 
my wallet there (11upstairs' 1). 
The movies change tomorrow; we 
go then ("tomorrow"). 
I left 
should 
The Two Adverb Phrase Substitutes 
Just as the four words ("then, there, thus," and 
"so") could substitute foraaverbs previously 
stated, so can the two adverb phrases, this way, 
and that way, substitute for adverbs previously 
stated. 
For example: Bob Cousy dribbles masterfully; I 
wish I could dribble that way ("Master-
fully"). 
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The Classification of Adverbs by Substitute Groups 
A final concept could serve as a review for the 
complex description of adverbs. The teacher 
might mimeograph the following chart and lead a 
discussion of, "The Substitution of Adverbs." 
~ adverb can be substituted for by THEN, THERE, 
____!, or SO. For example: 
THEN THERE THUS/SO 
1. tomorrow 1. aboard 1. infrequently 
2. late 2. backwards 2. oddly 
3. often 3. here 3. fast 
4. weekly 4. someplace 4. aloud 
Special Problems with Adverbs 
1. Spelling Problems. The following words are 
classical spelling demons: 
their, there, they're 
£2_, ~' too 
THEIR is a noun-determiner and is followed either 
directly or indirectly (adjectives in-between) by 
a noun. 
For example: Their car is longer than our 
Volkswagon. 
Their black and white cat had 
kittens. 
THERE is an adverb substitute. It is NEVER fol-
lowed directly or indirectly by a noun. 
For example: We built a new playroom dounstairs. 
Let's go there for a game of 
checkers. 
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TO is a simple preposition. It is followed 
by a noun or pronoun object. 
For example: Are you going !£ school today? 
TWO can be a noun-determiner or a function noun. 
For example: Two small girls were playing in 
the sandbox. (Noun-determiner 
function) 
Please pass by twos during a 
fire drill. (Function noun) 
TOO can be either an adjective/adverb qualifier 
or an adverb meaning "also." 
For example: She is too beautiful. (Adjective 
--- qualifier) 
Women frequently drive too slowly 
on super highways. (Adverb qualifier) 
Can I come too? (Adverb meaning "also") 
2. GOOD and WELL, BAD and BADLY. Occasionally, good 
and bad can function as nouns. They can be per-
ceiveo-as nouns because of an accompanying function 
word (noun-determiner), position, and function (subject, direct object, etc.). 
For example: The good die young; the bad live 
forever. 
Usually, gobd and bad are adjectives. They are 
NEVER adver s. 
For example: A good person avoids bad company. 
Well is an adverb except when it means "healthy." 
wnen so used, it is an adjective and follows any 
linking verb. 
For example: She handled herself quite 
well. (Adverb) 
rTeel ~ today. (Adjective) 
Badly is ALWAYS an adverb; it is NEVER an adjective. 
Thus, badly can never follow a linking verb. 
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For example: He felt ~about her injury. (Cor-
rect) 
He felt ~Idly about her 
injury. ncorrect) 
There are many exercises to drill students in these 
troublesome areas. Thus, none is included in the "Exer-
cise" section. 
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ADVERB EXERCISES 
1. The Eight Major Adverb Forms 
(Comment to Teacher: The following three sentences 
illustrate the eight major adverb 
forms. You might follow two courses 
of action: 
1) Omit the adverbs after each number, 
asking the student to fill in eight 
different forms and to describe 
each form. Thistiii'ght work well 
with a bright student. 
2) Include the adverbs after each 
number, asking the student to 
insert others of the same type 
after each ("slowly" for "rapidly," 
for example.), and to describe 
each form. Thiilmight work better 
with an average student.) 
---- Hildegard sang her song 1. slowly 
2. breathlessly 
3. anew 
4. here 
5. anyway 
6. inside 
7. backwards The secretary typed the letter 
----
------- The company is not in good 
shape 8. profit-wise 
2. Adverb Positions 
(Comment to Teacher: Using the same three or similar 
sentences, ask the student to insert 
eight different adverb forms into 
several positions. Also, ask the 
student to describe each position. 
For example, in the first sentence, 
"slowly" could be inserted as follows: 
1. Hildegarde 2. sang her song 3. 
3. Adverb Qualifiers 
A possible description of each 
position: 
1. At the beginning of a sentence. 
2. Immediately before a verb. 
3. At the end of a sentence, after 
a noun.) 
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(Comment to Teacher: Using a model sentence like the fol-
lowing ask the student to employ 
several DIFFERENT KINDS of qualifiers 
before each kind of adverb. Categor-
ies, by type of adverb should be 
stressed, as all qualifiers will NOT 
pattern with all adverbs.) 
(Directions to Students: In the following sentence six 
different adverbs follow the last 
word, "boat." Each of the six 
adverbs-rs-a different type. 
Using the chart set up for you 
after the sentence, how many dif-
ferent qualifiers can you place 
under each heading?) 
Arnold Palmer hit the ball 1. oddly 
2. masterfully 
3. away 
4. often 
5. someplace 
6. in 
Qualifiers for Qualifiers for Qualifiers for 
Type 1 & 2 Adverbs Type 3 & 6 Adverbs Type 4 & 6 Adverbs 
1. 1. 1. 
2. 2. 2. 
3. 3. 3. 
4. 4. 4. 
5. 5. 5. 
VERBS 
Verb Concepts 
Verbs have five characteristics which serve to dis-
tinguish them from other parts of speech: 
1. Four Inflections: 
a. Third-Person Singular. Most verbs add the 
inflection -s in the third-person singular (present tense). 
For example: I walk, you walk, he, she, 
it walks 
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Many verbs which end in £h, ~' and ~' like 
the plural inflection of some nouns (Seep. 33), 
add -~in the third-person singular. 
For example: She vexes me. 
Because it is impossible to distinguish between 
third-person singular (present tense) verbs and 
plural nouns in isolation, the teacher should 
always employ sentences in the study of verbs 
and nouns. 
b. Past Tense. Regular verbs form their past 
tense by adding -ed to the base form (present 
tense). 
For example: Base 
-
work 
talk 
Past Tense 
worked 
talkeo 
c. Past Participle. Regular verbs form their past 
r.articiple by adding -ed to the base form. 
'Have, has, had," or combinations, such as 
"will have, should have," etc. , frequently mark 
the past participle. Without these verb-
markers, it is impossible to distinguish the 
past tense and the past participle forms of 
regular verbs. 
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For example: ~ Past Tense Past Participle 
kick kicked (have/had) kicked 
Irregular verbs have discernible differences in 
the past tense and past participle forms. (A 
list of irregular verb forms appears in the 
Appendix, p. 96). 
For example: Base Past Tense Past Participle 
begin begkn 
break bro e 
ride roCl'e""" 
swim swam 
begun 
broKen 
ridden 
-swum 
-
d. Present Participle. All verbs, with the excep-
tion of "can, will," and "may," form their 
present participle by adding -ing to the base 
form. 
For example: 
2. Verb Markers 
Base 
-
drink 
sing 
walk 
Present Participle 
drinking 
sing~ng 
walkJ.ng 
Verbs, like nouns, are distinguished by a group of 
words that points out, indicates, or marks them. 
This group of words is called, "Verb Markers." 
English teachers may be familiar with these words 
under another name: "Auxiliaries, Helping Verbs," 
or "Verb-Determiners." These words, like several 
"Noun-Determiners," (See p. 30) which can function 
as nouns, or pronouns, can also function as verbs. 
The following list of common verb markers should be 
arrived at inductively by the student (See exercise, 
p. 79): 
A List of Common Verb Markers 
am/is/are/was/were/be/being/been 
do/does/did 
get/gets/got 
have/has/had 
may/might 
must, dare, need, 
ought to/used to 
please/let's 
shall/should 
will/would 
and (had) better/best 
3. Verb Suffixes (See Appendix, p. ga) 
Verbs have five common suffixes: 
a. -~, added to roots and a few nouns. 
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Those added to roots: ere~, oper~, implic~ 
Those added to nouns: origin~, saliv~, 
orchestrate 
b. -IZE, added to roots, nouns, and adjectives. 
Those added to roots: utilize, recognize 
Those added to nouns: critic~, organize 
Those added to adjectives: special~, modernize 
c. -![!, added to roots, nouns, and adjectives. 
Those added to roots: specify, sanctify 
Those added to nouns: beautify, countrify 
Those added to adjectives: simplify, falsify 
d. -ISH, added to roots. 
Those added to roots: finish, tarn!!h, languish 
e. -EN, added to some base (one syllable) adjectives, 
to-some nouns, and to some roots. 
Those added to base adjectives: whit~, sharpen 
Those added to some nouns: hast~, height~ 
Those added to some roots: glist~, waken 
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4. Verb Prefixes (See Appendix, p. 9~ 
5. 
There are three common verb prefixes which are 
added primarily to nouns, to some adjectives, 
and to other verbs. These three prefixes are: 
.!!§,-, EM-, and :gr-. 
Those added to nouns: bedeck, empower, 
enslave-
-
Those added to adjectives: becalm, embitter, 
endear -
Those added to other verbs: besmirch, embroil, 
enliven 
Two Common Positions of Verbs 
Position is the least adequate means of identify-
ing verbs because verbs can occupy many positions 
in a sentence. The first position is a "beginning" 
or "initial" position common to requests. 
For example: Come in, please. 
!rrng your lunch. 
The second position is between two nouns. The 
nouns may be preceded by noun-determiners, 
qualifiers, and adjectives. Thus, this is not a 
clearly identifiable characteristic. 
For example: Boys love baseball. 
Girls-enjoy clothes. 
Typically, these sentences are more complicated. 
For example: Most young boys love baseball. OR 
Girls, especially at Easter, enioy 
the idea of a new spring wardro e. 
Verb Tenses 
A verb without a verb marker or markers can show two 
tenses: present or past. These tenses are shown by the 
two inflections: -~ or !!, present tense; -ed, past tense. 
For example: He works for me. (Present Tense) 
He work~ for me. (Present Tense) 
This limited tense-showing quality of English verbs is 
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unique with our language. Other tongues, through a series 
of complex inflections (Latin and French, for example) 
added to the ver~ itself, show a variety of tenses. 
To show other tenses English-speaking people can em-
ploy two devices: (1) a verb marker or markers; (2) time-
showing words (yesterday, today, tomorrow) or equivalent 
phrases (in the future, in the past, until now, etc.). 
For example: He shall/will work for me. 
Tomorrow ~ill visit me. 
He has labored continually on the project. 
Untrr-now he was my friend. 
Transitive, Intransitive, and Linking Verbs 
English verbs fall into three general categories ac-
cording to: (1) their ability to take objects; (2) their 
inability to take objects, and (3) their ability to take 
complements. 
1. Transitive Verbs are verbs that take objects. 
These verbs have doers and receivers of action. 
For example: John punched the boy. 
"John" was the doer (he "punched") of the 
action; "the boX" was the receiver of the 
action (he was 'punched"). 
2. Intransitive Verbs are verbs that do NOT take 
objects. These verbs have doers of action, but 
do not have receivers of action. 
For example: The bus departs at noon. 
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"The bus" is the doer of the action ("departs"), 
but there is no receiver of the action (departing). 
An understanding of transitive and intransitive verbs 
is important in dictionary work. In the dictionary all 
verbs are labeled V.T. (verb transitive), V.I. (verb 
intransitive), or V.T. and V.I. (both transitive and 
intransitive). Without knowing the difference between 
the two terms, a student cannot employ a new verb correctly 
in his writing. Also, the case of pronouns (See Pronouns, 
p. 35) is determined by whether a verb is transitive or 
intransitive (subjective case if the pronoun is the subject; 
objective case if the pronoun is the object). 
3. Linking Verbs are intransitive verbs that take 
complements. The complement is usually a noun, 
pronoun, or adjective which re-states or describes 
the subject. A linking ver:b joins its subject 
with its complement. The most common linking 
verbs are: 
BE (AM, IS, WAS, WERE) 
APPEAR, BECOME, FEEL, GROW, LOOK, 
REMAIN, SEEM, SMELL, SOUND, TASTE 
For example: Boys become men. (Noun Complement) 
Green apples taste sour. (Adjective 
Complement) 
It is I. {Pronoun Complement) 
The Two Voices of Verbs 
1. Active Voice. A verb is in the active voice if 
the subject is the doer of the action. 
For example: The automobile skidded on the ice. 
"Skidded" is in the active voice because the 
subject, nautomobile," did the skidding. 
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2. Passive Voice. A verb is in the passive voice if 
the subject receives the action or is acted upon. 
For example: The estate was purchased by a 
millionaire. 
"Was purchased" is in the passive voice because 
the subject, "estate," is the receiver of the 
action. 
Tenses in the passive voice are formed by using a 
tense of the verb, to be, and the past participle 
of the main verb. 
For example: I am watched day and night. 
I was followed by a silent stranger. 
Forms or Principal Parts of Verbs 
English verbs have five forms: 
BASE 
-
work 
Tfhi' present 
tense 
without 
the 
third-
person 
inflec-
tion(-s 
or -esY 
INFINITIVE 
to work 
(the 
function 
word, TO, 
plus the 
Base) 
PRESENT 
PARTICIPLE 
working (the Base 
plus 
-ing) 
PAST TENSE 
worked 
(the Base 
plus -ed) 
Special Problems with Verbs 
PAST 
PARTICIPLE 
worked 
(the Base 
plus -~) 
Five problems arise with verbs which require separate 
discussion: 
1. One group of verbs, SEPARABLE VERBS, consist of two 
elements which may occur together or may be separ-
ated by other parts of speech. Despite the differ-
ent parts and the separation, these verbs act as a 
single verb. This kind of verb includes a regular 
verb and an adverb or simple preposition. 
For example: The class looked ue the meaning of 
the words in the dictionary. 
(Here the elements are together.) 
The criminal put something over 
on the police. (Here the elements 
are separated by "something.") 
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Many combinations of these verbs are possible. In 
the following chart there are more than twenty 
possibilities. 
Regular Verb 
find 
Adverb/Preposition 
get 
give 
hold 
look 
make 
play 
put 
take 
throw 
out 
over 
up 
Frequently, separable verbs lack the force of 
single verbs ("examine11 instead of "look over, 11 
for example). Students should be advised to em-
ploy separable verbs only when necessary. 
2. Some students will have to memorize the past 
tense and past participle forms of IRREGULAR VERBS. 
The grouping exercise on p. 82 may help to reduce 
memorization. 
3. All of the verb markers on p. 71 may function as 
very substitutes provided that a main verb has 
been previously stated. 
For example: I did not finish my homework last 
night. I!!!.!. ("finish"), however, 
this moming. 
4. The verb DO in its various forms (does, did, done, 
doing) may function as: ---- --- ----
1) a full verb. He ~ a great deal of work. 
2) a verb marker. He did help me yesterday. 
-
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3) a verb substitute. The music sounded better 
today than it did 
("sound") yesteraay. 
5. The present participle presents three identifica-
tion problems and two spelling problems: 
Identification Problems: Students may encounter 
difficulty distinguishing nouns, adjectives, and 
verbs ending in -!Bg. 
For example: His breathing was heavy during the 
night. 
"Breathingn is a noun, marked by the noun-determiner, 
tlhis," the agreement of the predicate, "was, •: and 
the predicate adjective, "heavy." 
For example: I have read an extremely interesting 
book. 
"Interesting" is an adjective, marked by the quali-
fier, "very," and the common adjective position, 
between a qualifier and a noun, "book." 
For example: He is perspiring profusely. 
"Perspiring" is a verb (present participle form) 
marked by the verb marker, nis11 and the adverb, 
"profusely." 
Two Stelling Problems: Students may have trouble 
spell ng some present participles because: 
1) some drop the vowel ! when adding -ing. 
For example: rise, rising; write, writing 
2) some double the final consonant when 
adding -ing. 
For example: begin, beginning; 
swim, swimming 
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VERB EXERCISES 
1. Recognition of Verbs 
(Comment to Teacher: The first few exercises in the 
recognition of verbs should range 
from simple to difficult. The 
fundamentals, inflections, suffixes, 
prefixes, verb markers, and positions 
of verbs should be emphasized in order 
to acquaint the student with the rudi-
ments of verb analysis.) 
(Directions to Students: What is the verb or verbs in each 
of the following sentences? What 
reasons can you give for each 
choice? Write your answers on a 
separate piece of paper. 
For example: The Smiths have refurnished their small 
cottage. 
"Refurnished" is a verb because of: 
1) the verb marker, "have." 
2) the verb suffix, "-ish." 
3) the past participle inflection, 11 -ed." 
4) the position between two nouns, "Smithsn 
and "cottage.") 
1. Mickey Mantle plays for the New York Yankees. 
2. President Kennedy watched the boats at Newport. 
3. Have you read Exodus, by Leon Uris? 
4. I was sunning myself on the beach. 
5. Albert Einstein originated the theory of rela-
tivity. 
6. A good writer will organize his thinking before 
writing. 
fi\ 
' .. 
7. The communists have enslaved several European 
nations. 
8. Cassius Clay was embroiled in a bitter debate 
with the press. 
9. A new convertible was glistening in the morning 
sun. 
10. Silver will tarnish if it is not covered. 
2. Verb Tenses 
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(Comment to Teacher: What is important in these exercises 
is that students understand the forma-
tion of tenses.) 
(Directions to Students: How are tenses formed in the fol-
lowing sentences? Write your 
answers on a separate piece of 
paper.) 
1. The teacher was demonstrating a scientific theory. 
2. I will see you tomorrow evening. 
3. He walks to school; my fttend always rides the bus. 
4. I have been watching you, but I have not noticed 
anything. 
5. You completed your assignment; I have not started 
mine. 
3. Transitive and Intransitive Verbs 
(Comment to Teacher: 
4. Linking Verbs 
(Comment to Teacher: 
The student might examine his own 
writing for transitive and intransi-
tive verbs. In another exercise he 
might find the meaning of verbs in 
the dictionary and write sentences 
with them. The list of verbs should 
be foreign to him in order to stress 
the meaning of the two terms.) 
Because of the difficulty of under-
standing linking verbs, the student 
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should have a varied approach in 
their presentation. The first ex-
ercise is a simple one. In subse-
quent exercises the student might: 
(1) make up a series of linking verb 
sentences as a class test; (2) analyze 
a particularly descriptive paragraph 
from his outside reading for linking 
verbs and complements, and (3) write 
a descriptive paragraph emphasizing 
linking verb, complement sentences.) 
(Directions to Students: From your list of linking verbs 
insert an appropriate word in the 
blanks in the following sentences. 
Also, what part of speech (noun, 
adjective, or pronoun) is func-
tioning as the complement?) 
1. Nothing more delicious than freshly baked 
bread. 
2. Jim quite proud about his promotion. 
----
3. Doesn't the butter rancid to you? 
----
4. It must she. 
5. Father is the captain of the family ship. 
6. Though her voice 
extremely angry. 
calm, Shirley 
7. The pupils silent after their teacher 
scolded them. 
8. Ted sad, but actually he 
----
----happy. 
9. I more sleepy as the day progressed. 
10. The engine balky as the car idled in the 
garage. 
5. Active Voice--Passive Voice 
(Comment to Teacher: The following exercise attempts to 
illustrate that the use of the 
passive voice creates awkward and 
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unnatural sentences. The sentences 
below are contrived; the student's 
own sentences would be more meaning-
ful as a teaching device.) 
(Directions to Students: Rewrite the following sentences, 
changing the passive verbs to 
active verbs.) 
1. Half of the stories that were told to Jack and me 
by Paul were not believed by us. 
2. Since Mother was occupied, the doorbell was 
answered by Dad, and a dollar tip was given to a 
messenger boy by him. 
3. The reading room was not entered by the students 
because they knew that a meeting was being held 
there by the teachers. 
4. I fell asleep during the commercial, and the most 
exciting part of the drama was missed by me. 
5. My yellow sweater and Fran's brown slacks were 
tried on by Fred. 
6. Irregular Verbs (See Appendix p. 96) 
(Comment to Teacher: The following exercise involves 
analysis of a group of irregular 
verbs to determine the similar ways 
that some irregular verbs form their 
past tense and past participle. 
For example, "blow" and "know" have 
similar past tense forms ("blew" and 
"knew") and similar past participle 
("blew" and "knew"). Analysis and 
grouping seem to work better than 
endless memorization of irregular 
verb forms.) 
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(Directions to Students: Can you group the following 
list of verbs by the similar 
ways that some of them form their 
past tense and past participle?) 
begin choose drive know see swim 
blow come fall ride shrink take 
break do freeze ring speak throw 
bring drink go run steal write 
7. The Present Partici2le 
(Comment to Teacher: Students seem to have trouble dis-
tinguishing between present parti-
ciples, nouns, and adjectives which 
end with -ing. The first exercise 
attempts to elp the student to see 
that each part of speech ending with 
-ing is clearly marked by accompany-
ing function words, position, and 
function. Students also may have 
difficulty spelling some present 
participles which either drop the 
final vowel e when adding -ing, or 
which double-the final consonant 
when adding -ing. The second exer-
cise attempts to help the student to 
draw two generalizations about these 
two spelling problems.) 
(Directions to Students: In the following sentences some 
words end in -ing. These words 
are either nouns, adjectives, or 
verbs. What part of speech is 
each underlined word? What 
reasons can you give for each 
cboice? Write your answers on a 
separate piece of paper.) 
1. I have listened to a reading of Robert Frost's 
poetry. 
2. The s2eeding car careened into a telephone pole. 
3. While I was relaxing in the sun, the doorbell rang. 
4. We soon lost our way in the blinding snow. 
5. The whole town was searching for the infant. 
6. Walking is fun, but driving is more exciting. 
7. Her penetrating voice frightened me more than 
her eyes. 
8. The chauffeur will be waiting for you at the 
depot. 
9. I like skiing in the winter and swimming in the 
summer. 
10. Television can be boring or stimulating. 
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(Directions to Students: What generalizations can you 
draw from the chart below about 
how to spell the present parti-
ciples of some verbs?) 
VERB 
-
begin 
bite 
forget 
hide 
ride 
set 
swim 
write 
GENERALIZATIONS: 
PRESENT PARTICIPLE 
beginning 
biting 
forgetting 
hiding 
riding 
setting 
swimming 
writing 
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WORKBOOK APPENDIX 
ac: 
ace: 
acy: 
ade: 
a~e: 
a1re: 
al: 
an: 
ance: 
ancy: 
ant: 
ar: 
ard: 
ary: 
asm: 
ate: 
cy: 
dom: 
e: 
eau: 
ee: 
eer: 
en: 
ence: 
ency: 
end: 
ent: 
er: 
ery: 
ese: 
ess: 
et: 
ette: 
ety: 
eur: 
hood: 
ial: 
ian: 
ice: 
ics: 
ide: 
ier: 
ine: 
ion: 
NOUN SUFFIXES 
Maniac, hypochondriac 
populace, menace 
fallacy, privacy 
promenade, serenade 
baggage, plumage 
millionaire, legionnaire 
arrival, festival 
artisan, Republican 
abundance, luxuriance 
constancy, pregnancy 
confidant, applicant 
liar, vicar 
laggard, drunkard 
granary, dispensary 
enthusiasm, pleonasm 
acetate, mandate 
normalcy 
kingdom, dukedom 
naivete, fiance 
portmanteau, chateau 
employee, payee 
volunteer, privateer 
kitten, mitten 
confidence, independence 
emergency, despondency 
dividend, minuend 
correspondent, rodent 
customer, farmer 
artillery, finery 
Portuguese, Genoese 
goddess, lioness 
cadet, blanket 
cigarette, lorgnette 
propriety, piety 
chauffeur, amateur 
manhood, priesthood 
credential, official 
physician, mortician 
prejudice, armistice 
aesthetics, dietetics 
cyanide, bromide 
premier, chiffonier 
machine, heroine 
million, possession 
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NOUN SUFFIXES (Continued) 
is: 
ism: 
ist: 
ite: 
itis: 
ity: 
ive: 
kin: 
le: 
let: 
ling: 
ment: 
ness: 
ock: 
oir: 
on: 
ory: 
or: 
os: 
ry: 
ship: 
sion: 
ster: 
t: 
tain: 
th: 
tion: 
trix: 
try: 
tude: 
ty: 
ule: 
um: 
ure: 
us: 
y: 
basis, emphasis 
rationalism, capitalism 
socialist, dentist 
socialite, bauxite 
arthritis, appendicitis 
creativity, ability 
motive, detective 
bodkin, lambkin 
girdle, thimble 
starlet, gauntlet 
stripling, gosling 
allotment, government 
goodness, ugliness 
bullock, hassock 
reservoir, abbatoir 
silicon, electron 
conservatory, category 
supervisor, motor 
pathos, ethos 
husbandry, cavalry 
kinship, lordship 
erosion, compulsion 
youngster, roadster 
complaint, weight 
captain, chieftain 
width, length 
mention, formation 
executrix, aviatrix 
deviltry, casuistry 
attitude, fortitude 
novelty, specialty 
capsule, globule 
curriculum, chromium 
agriculture, furniture 
chorus, alumnus 
dolly, laundry 
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able: 
ac: 
al: 
an: 
ant: 
ar: 
ary: 
ate: 
en: 
ent: 
eous: 
ese: 
esque: 
ful: 
ial: 
ian: 
ible: 
ic: 
ical: 
id: 
ile: 
ine: 
ious: 
ish: 
ite: 
ive: 
less: 
like: 
ly: 
ory: 
ose: 
ous: 
uous: 
some: 
th: 
y: 
ADJECTIVE SUFFIXES 
capable, reasonable 
cardiac 
casual, sensual 
American, cosmopolitan 
abundant, luxuriant 
particular, muscular 
stationary, plenary 
graduate, separate 
craven, molten 
dependent, permanent 
gaseous, nauseous 
Portuguese, pedaguese 
picturesque, grotesque 
pitiful, armful 
financial, special 
artesian, Brazilian 
credible, visible 
organic, fanatic 
comical, critical 
rigid, humid 
ductile, fragile 
feminine, masculine 
conscientious 
girlish, boyish 
granite, anthracite 
votive, native 
pitiless, flawless 
manlike, godlike 
lovely, heavenly 
sensory, deprecatory 
verbose, morose jealous, ponderous 
innocuous, vacuous 
wholesome, gruesome 
ninth, fourth 
heavy, crabby 
ADJECTIVE PREFIX 
a: asleep, afloat 
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VERB PREFIXES 
be: becalm, besmirch 
en: entomb, encircle 
em: embalm, embroil 
y: yclept 
ate: 
en: 
esce: 
ify: 
ize: 
ly: 
time: 
ward(s): 
ways: 
where: 
wise: 
way: 
VERB SUFFIXES 
originate, create 
fasten, hasten 
acquiesce, coalesce 
sanctify, specify 
specialize, criticize 
ADVERB SUFFIXES 
slowly, creatively 
anytime, sometime 
forward, backwards 
sideways 
anywhere, somewhere 
timewise, crosswise 
anyway 
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CHARTS OF FREQUENTLY USED PREFIXES, ROOTS, AND SUFFIXES 
Prefixes 
PREFIX MEANING 
ab- away, from 
ac-, ad-, a£-. ag- to, toward 
ante- before 
anti- a_g_ainst 
auto- self 
bi- two 
circum- around 
co-, com-, con- together, with 
contra- against 
de- down. from 
di-, dis- apart from 
e-, ex- out. out of. from 
fore- before~ in front of 
il-, im-. in-. ir- not 
inter- between 
intra-intra into, among 
mal- bad, ill 
pan- all 
per- by, through, thorou~hly 
poly_- many 
post- after 
pre- before 
re- back, again 
se- apart 
sub- under 
super- above. on. over 
trans- across 
vice- in Elace of 
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Roots 
l 
ROOT MEANING 
ag~ act~ ig act - do 
cede~ ceed~ cess go -_yield - withdraw 
cene, cept, cip, cap take 
cur, course run 
die, diet speak - say 
duce, duct lead 
fact, fie, feit, feet make 
- do 
fer bear 
graph, gram draw -write 
ject throw - hurl 
join, junct ioin 
lat bear. carry 
leg, lect read 
log stud_y 
loqu, loc speak. talk 
mis, mise. mitt send 
mote, mov. mob move 
pend hang 
port carry 
pose. pone place - put 
scrib, scrip write 
sequ, secu, sue follow 
spec, spic watch - look 
sta, sti(t), sist stand 
tact, tang,. tain-' te_g_ touch 
tra, tract draw 
vene, vent come 
vert, vers turn 
voc. voke call 
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Suffixes 
SUFFIX MEANING 
-acy, -cy, -ance, -ary state of quality of 
-ence, -ity, -ty, -ness being 
-ant, -ent, -ier, -er 
-eer, -ist, -or, -tor, one who 
-sor, -ee 
-age, -ion, 
-ation, -sion condition or act of 
-hood, -ism, -ness condition or quality of 
-an, -ane, -ion 
-ary, -ery, -ory pertaining to 
-able, -ible able to 
-al, -ary, -ery 
pertaining 
-ic, -ical, -ine to 
-ful, -eous, -ious 
-ose 
full of 
-ous, 
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"' PRINCIPAL PARTS OF IRREGULAR VERBS 
BASE PAST TENSE PRESENT PARTICIPLE PAST PARTICIPLE 
am (to be) was being been 
begin began beginning begun 
bite bit biting bitten 
break broke breaking broken 
bring brought bringing brought 
burst burst bursting burst 
catch caught catching caught 
choose chose choosing chosen 
come came coming come 
creep crept creeping crept 
deal dealt dealing dealt 
dive dived diving dived 
do did doing done 
draw drew drawing drawn 
drink drank drinking drunk 
drive drove driving driven 
drown drowned drowning drowned 
eat ate eating eaten 
fall fell falling fallen 
fly flew flying flown 
forget forgot forgetting forgotten 
freeze froze freezing frozen 
give gave giving given 
go went going gone 
hang ( suspenCO hung hanging hung 
hang (execute) hanged hanging hanged 
hide hid hiding hidden 
know knew knowing known 
lay laid laying laid 
lead led leading led 
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PRINCIPLE PARTS OF IRREGULAR VERBS (Continued) 
BASE PAST TENSE PRESENT PARTICIPLE PAST PARTICIPLE 
lend lent lending lent 
lie (recline) lay lying lain 
loose loosed loosing loosed 
lose lost losing lost 
pay paid paying paid 
prove proved proving proved 
ride rode riding ridden 
ring rang ringing rung 
rise rose rising risen 
run ran running run 
see saw seeing seen 
set set setting set 
shake shook shaking shaken 
shine shone shining shone 
shrink shrank shrinking shrunk 
sing sang singing sung 
sink sank sinking sunk 
slay slew slaying slain 
slide slid sliding slid 
speak spoke speaking spoken 
spring sprang springing sprung 
steal stole stealing stolen 
strive strove striving striven 
swear swore swearing sworn 
swim swam swimming swum 
take took taking taken 
tear tore tearing torn 
throw threw throwing thrown 
wear wore wearing worn 
,., wind wound winding wound 
wring wrung wringing wrung 
write wrote writing written 
CHAPTER IV 
RECOMMENDATIONS FOR FURTHER STUDY 
This writer has developed a workbook dealing only 
with parts of speech. There is still a great need to de-
velop materials for the following aspects of structural 
grammar: 
1. Phrases 
2. Clauses and clause markers 
3. Basic sentence patterns 
4. Various expansion units in basic sentence 
patterns 
5. Sentence connectors 
6. Transition words 
7. Noun and verb clusters 
8. Intonation and punctuation 
9. Subordination and subordinators 
10. History of the growth and development of 
English 
This workbook remains to be tested. 
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